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A. 
Post World War II context


The question asked by the organisers is not really new in higher education – even if some of the approaches to ethics today may be influenced by the fragmentation of science and the individualisation of ethical choices in a post-modern society. For instance, may I draw your attention to a still to be published paper of Prof. Ulrich Teichler, from the University of Cassel, a specialist of student integration in world labour markets. He had been asked by the association of European universities to contribute to the last of its four volume History of the university in Europe covering the period 1945 to 1992. Writing on Graduation and careers after the Second World War he pointed to the following questions that are all of interest for today’s debate on the place of ethics in university teaching. Indeed, what is the graduate whom academic institutions would like to propose to our world of change and contradictions? 

‘After 1945 four general questions were raised: 

· Does the competence acquired at the university qualify graduates to meet the demands of the employment system? 

· How does the attainment of a university degree affect social selection and status distribution? How does the emerging meritocracy based on educational attainment affect the links between competence and work tasks, and between teaching and learning at universities?

· How do the motivations, inclinations and career expectations and prospects of students change as the skills required of them change? And how do altered motivations and expectations affect the character and quality of teaching and learning?

· How do universities react to the changing conditions of graduate employment and work, and how do they actively try to change these conditions?     …

Universities in Europe after the War constantly confronted the problem of responding to the changing careers and work assignments of their graduates: if specific issues changed over time, the basic themes remained. For example:

· The extent to which teaching and learning should be ‘inwardly directed’ towards academic knowledge or ‘outwardly directed’ towards graduates’ expected jobs;

· Whether the university should focus on the provision of knowledge or, in addition, try to shape the personality of students;  

· Whether the professional preparation should be pursued in a general way, thus trusting the transfer of knowledge, the students’ abilities to apply this knowledge and subsequent training process, or whether it should be addressed directly; 
· The extent to which a critical and innovative function of the universities should be emphasised.’     



       


….

All these questions point to the fact that values – the basis for social behaviour – are basic elements of any teaching – and it has always been, since university origins in the 12th century.
B. 
Teaching values: a European tradition

Yesterday, the medieval university was built on two stages of educational development, the learning process moving from the minor to the major Faculties; the bachelor of arts sanctioned the first part of a training based on the study of the trivium and the quadrivium, the seven liberal arts. The trivium focused on self-expression, i.e. the use of language to say who one is – this means understanding what the words are made of through grammar, how they combine meaningfully through logic and how they can be projected to those others in need to be persuaded through rhetoric. In parallel, the student enquired in what made his or her spatial and temporal environment through the disciplines of the quadrivium, arithmetic and geometry, astronomy and music. Knowing who he is, and where and when he existed, the student could move to the second part of his or her training, mastering professional commitments in the so-called major Faculties in order to enter the social order of the day through the clerical, legal or medical professions that taught him how to care for man as a soul, as a person or as a body in the Faculties of Theology, Law or Medicine.


After the Renaissance, developed the humanists’ university: the studium generale  was a propedeutical training that proposed meaning to existence, and, after the Reformation and Counter-Reformation, this led to teaqching clear value patterns often opposing protestant and catholic viewpoints and cultures. In the 18th century, some universities tried to reconquer a sense of unity beyond religious rationales - Leiden, Halle, Göttingen or Edinburgh – and became centres were the Enlightenment and the importance of Reason could become the focus of a transformed scientific culture – that led to the political and industrial revolutions of the late 18th century in Europe. 


After the French Revolution, the need for nation building led to educating for a given social order, a movement that, at the extreme, after the Russian Revolution, brought about the  ideological university, the socialist institution based on Marxist-Leninist training in communist values, on one side, and its counterparts in the West, based on the so-called liberal ideals that led to a capitalist society, on the other. This fight for peoples’ minds can be illustrated in the heated debate on how to rebuild German higher education after 1945 – or, later on, on how to unify it after the fall of the Berlin wall in November 1989.


Today, there are fears of ideologies, political correctness is relativistic, fragmentation and specialisation isolate, values are considered essentially personal – at least in theory, since social values now hide behind necessity, be it political, economic or social. Anyway, those values are present everywhere and are ‘imbibed’ by the students – with little real reflection on their how’s and why’s (at least in as far as the Reason that is supposed to be the tool of the academic development and presence in the world is concerned). That is why today’s Ethical Forum is wondering if the learning of values should be made explicit again; if so, what are the tools for a revived ‘ideology’ – beyond social utopias – a value system based on man as such? 

C.
The university : a global model

Academic institutions, in inserting human beings in society, their students, can act as 

· think-tanks for the future, 

· laboratories for innovative products and services,

· centres of qualification, or/and 

· knowledge organisers. 


For the Magna Charta Observatory reflecting on higher education and academic research, these are the main roles universities are asked to play in today’s world. Many contend that these four functions are being met - as well or even better - by other providers such as those institutions that focus on one of those roles only, be they public or private. Often, industrial labs have proven more apt than universities for innovative design in applying research to development; or corporate schools more agile to train professionals with relevant expertise for the jobs required by the labour market. There is also increased competition between universities and those firms that take over growing shares of the research and education market. Universities indeed have lost the monopoly of knowledge creation and dissemination.


What are then the unique features that make universities necessary - in and for the society of tomorrow? Their specificity lies in the fact that they bring together these various activities as integral parts of a single body, a set up built on the tensions and the cross-fertilisation of the varied functions of knowledge. This bridging role is essential as it puts man’s various ways to appropriate information at the centre of social transformation.  In other words, there is an added value to put under the same roof varied social roles – and that added value justifies the unique identity of universities. Do those different roles, however, feed or oppose each other, and does the institution flourish or suffer from their cross-fertilisation?


Said in other words, the university is the cross point of four ‘searches’ with an important social value: the searches for order, meaning, well being and for the new. Two of them require a culture of dissent, - the searches for meaning and for the new – while the other two build on consent – the searches for order and wellbeing.  


Can universities still integrate knowledge to define commitment?

C. 
The universities’ various approaches to the known 


The Forum organisers, here in Brussels, frame the session by saying that: 


It is definitely part of a university's job to equip its students with the high skills the labour market requires. And it is arguably part of its job to inculcate the critical competence and attitude that a thriving democracy needs. 


This implies the accepted differentiation made today between knowledge, skills and competences (savoir, savoir-faire, savoir-être) (or, said differently, between instruction, training or/and education). One can wonder if they oppose each other or if they are stages on the path of academic and social responsibility like the medieval university tried to develop. If dfferent, however, are they complementary? This is what a recent US report implies
 when it says: ‘…Keyed to work, life and citizenship, the essential learning outcomes recommended (in this report) are important for all students and should be fostered and developed across the entire educational experience, and in the context of students’ major fields. They provide a new framework to guide students’ cumulative progress – as well as curricular alignment – from school through college.’ …(p.12) 
. 


The prevailing attitude/normal behaviour in the post-modern university is now to move away from the mechanical approach to the organic one, from the world of the engineer (and of Newton, defined by linear thinking going from cause to effect) to that of the gardener (Einstein and after) – what Peter Scott calls Mode 2
 in teaching.  Rather than mastering nature, answering market needs and controlling development (Mode 1), people have to trust accompanying change, adapting to the forces that shape it. This calls for trust in the long-term transformation of the world, in the vigour of the universe and the vitality of man. This requires humility AND self-confidence. In such a context, the opposition between good and bad is replaced by the balance between what is appropriate or not – and this is relative to the goals followed. In a non-mechanical world, the ethics of right or wrong become of little use as there are usually several ways to reach a given goal. This changes very much the understanding of ethical training as sets of rules are no longer directly applicable but the results of a deep personal understanding of man’s place in a sustainable universe. The role of the ‘teacher’ is then to help formulate and integrate such a personal understanding. 

D. 
Trying to meet the challenge: the EPF-Lausanne

To illustrate this point of view, the example of the policies launched at a prestigious technical institution which was recently assessed on its courses in the humanities and social science could be of interest. 


If knowledge is one, indeed, should the Ecole Polytechnique Fédérale propose courses and exercises in social sciences and humanities and build up a kind of Faculty of the Arts of its own (the long-held solution of its sister institution in Zurich) or should it take advantage of the university next door - with which it shares a campus in Lausanne – or of regional institutions with which it collaborates closely – the University of Geneva for instance’? 


Linking the two cultures of C-P. Snow: the Collège des Humanités (CdH) runs as a service organisation for the EPFL with professors, senior lecturers and assistants provided by the Universities of Lausanne and Geneva – as an exchange provision with a Collège des Sciences invited to open to hard sciences and mathematics the students of medicine, life sciences, arts and social sciences at the University. Rather than a pre-professional training, the CdH offers courses throughout the 4 to 5 years leading to the BA and the MA, all students of the EPF-L taking an obligatory 6 credits a year in Sciences humaines et sociales in one or two of 15 fields of interest: over the years, students are asked to follow through one area, at least, with few incursions in complementary disciplines only. Thus it is hoped that the engineering student will enter the culture of the humanist and the social scientist to develop a common understanding of man’s diverse approaches to reality.  


At the core of the EPF-L, a technical school, the bet has now been taken on integrating the Sciences de la Vie, a field that opens on bio-engineering and bio-technologies as well as on research in cancer (the Swiss institute for cancer research (ISREC) is indeed being integrated at present in the Ecole). Such fields are clearly asking for reasoned choices in terms of innovation and social integration, as much as the more traditional debate on sustainability that all technical developments infer. The bet is on the unity of knowledge as a process of social Responsibility; such a responsibility, at personal and community level, seems the key to appropriate commitment. 


The key in Lausanne to the training of the well-rounded citizen is in offering a large personal responsibility in the choice of the areas in SHS that could open new vistas on one’s place in the world – a long term choice, however, that should permeate all the other parts of student learning. This is an example of efforts at building conscious social behaviour: all is not working well yet but there is a strong will to make the whole venture a success.  
E. 
To conclude, 


I hope to have shown that the question of the organisers of the 6th Ethical Forum Is the teaching of values part of the mission of Europe's Universities? deserves an emphatic yes. Finding new ways to impart a sense of responsibility is part of a long and strong tradition – at the core of university education. Today, we have to move away from simply opening the eyes
 of the student on the various forms of knowledge that have marked the history of ethical choices (the savoir) to strengthen the potential for opening the minds so that students and graduates develop the will to integrate fully and consciously in a society they would feel responsible for. They have to be prepared to the unexpected rather to recipes of the past, even if the latter can illustrate the process of responsibility in a given field at a given time.  Thus the universities will serve their basic function best, i.e., keeping the future open for us all. 

*

*        *

� 	A strong capacity to question is indeed required in order to re-arrange the ‘known’, to update and upgrade past understandings: thus, any received idea or any acquired concept can be revised, dropped or set in a different context. Such a reorganisation of knowledge to make contemporary sense of ideas past is often summed up under the term of ‘scholarship’. That is the search for meaning of people like Diderot and d’Alembert in 18th century France when they launched the project of an Encyclopaedia to sort out, filter and re-visit the accepted truths of their day. They did not propose anything really new but their changed arrangement of knowledge was innovative enough to transform the understanding of man and society, so much so that Enlightenment ushered formidable revolutions in Europe, political in France, industrial in Britain. Thus, the university should not only be the archives of given knowledge but also its memory: archives collect everything while memory filters and chooses among existing notions so that acquired wisdom – once trimmed and re-organised - makes new sense of culture, of man’s imprint on the world, that is. This is clearly an area of dissent for university action: ‘no, this world picture does no longer make sense and needs to be revisited!’ That is why academic freedom is an essential feature of universities. 


	The ability to say ‘no’ is also fundamental in the search for the new, when universities are supposed to roll back the frontiers of knowledge, to explore the unknown and enlarge the scope of science and the arts. In older days, this was called the ‘quest for truth’ and was very much at the heart of the Humboldtian model of higher education in which research – i.e., that quest for truth – was at the heart of teaching. Universities are still asked to foster critical thought and independent minds – people able to stimulate man’s venture into what is ignored still, in other words humanity’s opening to the unexpected. No easy task although institutional autonomy represents the best device to protect the dissent culture needed to free the new, which, if really new, can only be unauthorised by the powers that be, political, economic or – some times - academic. 


	Consent, however, is another key of academic activities. For instance, in the search for order when universities qualify their students – giving skills, competences and knowledge that allow graduates to hold their place in society. Indeed, every time a degree is awarded, the university places a former student on the mobility ladder thus offering him or her specific social prospects that may vary according to the value given to their ‘paper’. This sesame to social success is what parents are looking for - much more than a thorough training in the sciences or arts that they often do not understand. Universities are thus machines of conformity – conformity to expected norms and results: they are places of social reproduction. In that function, they have little reason to dispute the ranks and values they are training for – even if they do not simply mimic the past but also train the ‘modernisers’, a reference to society’s aims for of a changed future that should bring about prosperity, peace and solidarity. Therefore it is important for universities to know the political authorities’ priorities if they are to meet the challenges of training.


	Acceptance of the basic organisation of society is also a condition of the search for wellbeing, the fourth social function of universities. Even if change is at the heart of research and development, of professional efficiency – thus proposing new products and new services with strong academic content – the end of the process is improvement rather than revolution. This function is now considered to be central to academic growth – an investment in social transformation in order to cope best with new technologies, new materials, with health and energy challenges, or with environmental changes – i.e. social sustainability. 


	In the searches for meaning and the new, universities are called to be ‘responsible’; they can then be made accountable for their choices – and possible errors – since freedom never ensures expected results. In their search for order or well being, on the contrary, universities are invited to be ‘responsive’; they are made accountable for their failures, their inefficiencies much more than for their priorities since the latter are in fact chosen by the society outside. In a situation of dissent, universities are social partners taking enough distance from the problems of the day to offer alternatives to existing strategies. In a context of consent, universities are social agents meeting the urgent needs and present hopes of the society they live in. This corresponds to a narrow understanding of the university as a public service; that is why society should also be persuaded that, in the long term, critical thinking is a real service to the public which is worth investing since free academics in free institutions can best test and imagine the social environments of tomorrow.


	In 1996, at a meeting organised in the Czech Republic, Vaclav Havel, President of the country told some 150 rectors from universities from all over Europe that indeed the calling of their institutions was for the unity of knowledge, knowledge representing the tool of man’s fundamental unity as a person in society; after all, the name of the organisation says it all: is not the term universitas coming from the Latin unum (one) and vertere (turn to), which could mean turn to the one, that put back to Latin makes a beautiful motto: Ad unum vertere! This is not only the raison d’être of the university – to link together (inter-ligere, the word for intelligence) the various strands of knowledge – but also the motivation for its bringing under the same roof the tensions inherent to the four functions universities do play for society in general. Therefore universities are normal platforms of discussions, of possible oppositions considered to be ways forward to new syntheses and continuously reformed perspectives. Tensions are the dynamics of a university life on the move. That is perhaps not by chance that the didactics of the early university in the Middle Ages was the quaestio and disputatio, each point of an assertion needing to be argued back and forth until a consensus was reached on the veracity of the proposal: this meant both heated debates and tolerance of the other’s point of view, since it was always a step toward understanding, even if the discussion was flirting sometimes with heterodoxy if not heresy. This required a strong organisational structure that protected dissent as a norm for progress - hence the need for institutional autonomy to support the freedom of expression on the way to innovation. 					(Barblan Andris: keynote at CIES, Caracas, April 2007)





�   College Learning for a New Global Century, A report from the National Council for Liberal Education and America’s Promise (LEAP), The Association of American Colleges and Universities, Washington, January 2007


� The essential Learning Outcomes: Students should prepare for the 21st century challenges by gaining: 


Knowledge of human cultures and the physical and natural world through study in the sciences and mathematics, social sciences, humanities, histories, languages, and the arts – focused by engagement with big questions, both contemporary and enduring.


Intellectual and practical skills, including inquiry and analysis, critical and creative thinking, written and oral communication, quantitative literacy, information literacy, teamwork and problem solving – practiced extensively, across the curriculum, in the context of progressively more challenging problems, projects and standards for performance.


Personal and social responsibility, including civic knowledge and engagement – local and global, intercultural knowledge and competence, ethical reasoning and action, foundations and skills for lifelong learning – anchored through active involvement with diverse communities and real world challenges


Integrative learning, including synthesis and advanced accomplishment across general and specialised studies – demonstrated through the application of knowledge, skills and responsibilities to new settings and complex problems. AACU, p.13


� See Sir Peter Scott’s address at the Council of Europe on 20 November 2007 at the conference entitled: The     University between humanism and the market, the first of a series dealing with the new challenges of European higher education in the 21st century.


� We should remember that the pedagogical gesture is ‘one’ and that the teacher when he imparts information (savoir) also passes on skills to develop and test that data (savoir faire), thus proposing him or herself as a model of behaviour (savoir être). When the direct link between the master and the disciple – now so downgraded in academic parlance – is disappearing at the profit of individual learning from a computer and a website, this global approach of the professor at the service of the student’s personal understanding of objects (outside) and of the subject (inside) is divided into bits and pieces: hence the need to recover some sense of unity by offering different meanings of responsibility in various packages going from the use of information (the fight against plagiarism, for instance) to the design of adequate risk taking or to the personal capacity to doubt of everything, as academics should always do!   The Brussels questions on 29 November can be explained by the loss of that unity of social responsibility that traditional society made easier to understand. How can we regain a sense of the whole that would transcend the various explanations put forward at different levels of understanding? A formidable question for future Ethical Forums at the University Foundation!





